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Ofhce of the Vicc Chmcellor
Student Affairs

October 27,1997

Professor Chand Viswanathan
Academic Senate Chair
3125 Murphy Hall
140801

Dear Vis:

Re: UCLA's Outreach Plan

In follow-up to our recent discussioq I understand that the Academic Senate is
being asked to share information with other campuses about new programs and aaivities
developed in response to the recommendations of the UC Outreach Task Force. UCLA's
Outreach Plan and appropriate background information are summarized below.

IJackqrorrnd

A series of campus discussions began in earnest in the Fall of 1995 to explore
ways to more effectively improve the academic competitiveness of students from
educationallydisadvantaged backgrounds enrolled in K-12 and community colleges.
These deliberations led to a retreat held from May 3l - June 2,1996, with more than 70
participants including UCLA faculty, administrators, students, and representatives fronr
K-12, community colleges, community-based or_qanizations, and the Oflice of the
President. Retreat participants developed many recommendations for raising academic
achievement at all levels of the educational pipeline. A small number that received the
most prominent attention are outlined in Attachment I.

In response to the retreat recommendations, UCLA developed a framework for a
comprehensive campus plan in anticipation of the UC Outreach Task Force Report. Our
initial effbrts were focused on three levels.

l. Short-tcrm programs ( I -2 years) designed to maximize our yield frorn
academically-competitive applicants who are from educationally-
disadvantaged backgrounds. Director Rae l,ee Siporin of Undergradualc
Adrnissions & I{elations with Schools (UARS) was rcsponsible for
coordinating this eflbrt and reccivcd an additionalallocation of $100,000
from thc campus for personalizcd recruitmcnt
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Mcdiunr-term programs (3-6 years) designed to increase the academic
competitiveness of students already in the pipeline, from middle school to
graduate school. I assumed responsibility for developing a campus
collaborative involving the Graduate Schools of Management, Engineering,
Public Policy, Education and Information Studies, Medicine, and Law as well
as University Extension and Student Affairs. UCLA allocated $255,000 to
launch the Career-Based Outreach Program (CBOP) this fall, which is
described in Attachment [L We have submitted a proposal to the Office of
the President for $465,700, in part, to match the campus support for CBOP
and to expand our Early Academic Outreach Programs to high schools and
community colleges through UARS (Attachment ltr).

l,ong-term program focused on systemic change in K-I2 and community
colieges in order to strenglhen the academic preparation of students enrolled
in selected partner schools. Associate Vice Chancellor Raymund Paredes is
responsible for spearheading the regional collaborative, working closely with
the Graduate School of Education and Information Studies (GSEIS) and
Professor Jeannie Oaks as Co-Principal Investigator. The campus received a
one time allocation of $160,000 to plan the regional collaborative, and we
anticipate ongoing support from the Office of the President to esablish a
permanent infrastructure for this initiative (Attachment fV)

Outreach I nfrastructu re

In responsc to the UC Outreach Task Force recommendations and our own
campus planning process, UCLA identified outreach as one of its strategic initiatives
during the campus strategic planning process. Acting Dean Eva Baker and I were
assigned joint responsibility for coordinating this campus effort. (Ted Mitchell has since
resumed his role as Dean of GSEIS and replaced Eva Bakcr in this capacity.)

'l 'o assist in carrying out these responsibilities, Dean Mitchell and I have
establishcd a campus Outreach Steering Committee charged with.

. Providing direction and developing strategies to address the recommendations
of thc UC Outrcach Task lrorcc.

. lnsuring that existing campus outreach activities are part of a synergistic,
coordrnatcd wholc.

. Arranginq campus ficrums on outreach initiatives on a rcgular basis for UCLA
cntities enqaqed in outreach as a means ol'information exchanec, explorine
collaborativc ollporlunitics witlr each other and tlrc qreatcr hs Angelcs
conrnruni l l '



,

Other Steering Committee members include UARS Director Rae Ire Siporip,
Associate Vice Chancellor Raymund Paredes, Professor Jeannie Oakes, Associate
Provost Judith Smith, and two students.

I hope this summary provides the background you need to share with the other
campuses and look forward to our follow-up discussion.

Sincerely,

Winston C. Doby
Vice Chancellor

Attachnrcnts

cc. Assistant Vice Chancellor Tom Lifka
Dean Ted Mirchell
Professor Jeannie Oakes
Associate Vice Chancellor Raymund paredes
Assistant Vice Chancellor Jane permaul
Director Rae Lee Siporin
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I tetreat on K-12 and Conrnruni t ) '  Col lege Outreach

l. In July. 1995, thc ltegents of tire University of Calilbmia voled to elin.rinate
aff.rnnative action in adnrissions practices, employmenl and business contracting, thereby'
presenting the nine campuses of the [Jniversity an extraordinary challenge: how to maintain
diversity without the usc of racial. ethnic and gender criteria. In the area of undergraduate
admissions, where UC affirmative action practices have had the most telling effect, the challenge
is most acute at the two carnpuses, Berkeley and Los Angeles, which attract the largest and most
accomplished pools of applicants. l'he problem of maintaining diversity arnong undergraduate
students in the University without affirmative action must be placed in the context of persistently
low eligibility rates for African Americans and Chiczuros/Latinos. As is commonly known. the
tjniversity of Califomia admits high school graduates who rank in the top 12.5o/o of their senior
classes as measured by a combination of academic criteria, notably grade point average and
scores on standardized tests. According to thc latest availablc figurcs. under 5Vo of African
Anrerican and under 4Yo oI-Clticano/Latino high school graduates qualify for regular admission
to the Universitr,. It is no exaggeration to summarizethe pending situation this way: without
prompt and decisive action to counter the elimination of affirmative action in the admissions
process, enrollments clf African Americans and Chicanos/Latinos will drop significantly in the
University of'California and, furthermore, the two most prestigious public universities in thc:
state. {JC Berkeley and UCLA. will become inaccessible to all but a handful of Affican
Americans and Chicanos/Latinos. Current projections indicate that, without successful
alternatives to afllrmative aclion, undergraduate enrollments of African Americans and
Chicanos/Latinos may drop from 507o-70o/o. l>reliminary data from the applicant pool for thc
1997 -98Iirst-year class indicate that this anticipated trend---even before the new regental
policies have gone into effect-has already gotten underway: at UCLA, African American
applications arc down nearll' 1 5oz'o and thosc of Chicanos/Latinos-who constitute a rapidll,-
increasing segnient of Califomia high school graduates-are down 5%o. Presumably, the sheer
a\4/areness of the eventual climination of affirmativc action in undergraduatc admissions practices
has already becn enough to discourage applications from mcmbers of thcsc groups.

At UCLA. discussions over how to preserve campus diversity without affirmativc action
have been actively underway since the Fall, 1995, culminating in a retreat on K-l2 and
community college outreach hcld from May 3l-June 2, 1996. The retreat involved
approximatcll, 70 UCi,A faculty, students and administrators as well as representatives {iom thc
K-12 and communitv collcgc: sectors, educational organizations and the UC Office of the
President. 'I'he specific purpose of the rctreat was to identifu ways in which UCI-A could work
more closell' with K-12 schools and communily oolleges to increase the eligibility of studcnts
liom underre prescnled groups lbr the ( Iniversitv o1'California and, more particularly. hou' to
inrprovc thc acadcrnic corrrpcti t ivenc-ss o1'thcsc studcnts in the tJCLA admissions proccss.
'l-hrough a scrics o1-snrall sroup discussions and plenary sessions. thc rctrcat participants
dcvelopcd dozerts o1'recommendation regarding tlCl-A collaborations with K-12 schools. l'lic,
rocommendations rvhich reccived 1he strongcst supporl. in ternrs ol-perccived important and
viabil i t l ' .  nri tv hc sltt t t l t tarizcd as { i l l lou's.



Recommcndation One: Develop a Strong lnformation Campaign
Despite UCLA's numerous outreach efforts, there was widespread agreement arnong

retreal participants that minority parents, especially immigrant parents, still lack adequate
information regarding UC and UCLA admission standards and how to assist their children in
meeting these standards. Suggestions included developing an attractive bilingual informational
campaign for radio and television to provide such information, possibly in cooperation with
media and public relations experts who might be willing to donate their services. Another
recommended strategy was to form partnerships with organizations such as MacDonalds that
could distribute information regarding academic preparation for UC and UCLA. Finally.
participants recommended other innovative strategies such as establishing information booths in
public spaces such as shopping malls.

Recommendation I'wo: Extend UCLA Outreach Efforts into Middle and Elementan'
Schools

Over the years, UCLA outreach efforts have generally targeted high schools but the
critical steps in preparing for admission to UCLA and other UC campuses often occur earlier.
To the extent possible, UCLA should adopt a "College Begins in Kindergarten" approach and
develop an outreach strategy that reaches parents of children at key points in their schooling:
kindergarten or first grade; third or fourth grade; and the seventh grade when children approach
the beginning of the critical mathematics sequence. b,arly outreach activities should have two
goals: to promote the value of higher education to children and their families, and to promotc thc
kind of academic preparation that will make students competitive for admission to UCLA. Thesc
outreach efforts must be developed in close cooperation with the K- l2 sector and should bc
subjected to rigorous, periodic reviern'.

Recommendation Three: Evaluate UC and UCLA Admissions Policies for
Appropriatcncss and Fairness

1'he primary question implicit in this recommendation is this: Do current L.lC and UCLA
admissions policies measure merit and academic potential accurately and fairly'/ The role of thc
Scholastic Aptitude Test and other standardiznd tests should be examined thoroughly, especially
in light of the fact that SATpreparation courses are inaccessible to many underrepresented
students, as should the practice of giving extra G.P.A. credit for honors and advanccd placemenl
courses. This practice disadvantages students liom high schools where such courses are
available only in relatively smaller numbers. Other rccommendations in this general categon'
included reading application dossicrs lully; soliciting lettcrs o1'recommcndations front teachcrs;
and taking into account improvemcnt in acadcmic pcrlbnnancc. not simplv considering thc
overal l  G.P.A.

l lecommendation l iour: Work closely with K-I2 and Communit l '  Collcgc Scctor to
lmprove Academic I'crformancc of Studcnts from Undcrrcprcscnted (Jroups.

This reconrnrcndation, in nryriad variations. was tltc ntost pcrsistcrnt at tltc retrcat. 'l 'hc

rclativcll' lou,acadcnric pcrlilrmancc o{-studcnts lionr undcrrcprcscnlcd groups is attrihutablc tcr



an array ol- lhctors including iow leveis o1'supporl lbr academic achievenrent in the hourc:
debilitating environnretrtal {actors such as crinre and poverty; inadequate financial support for
schools; and the gencrally negative effect on acadernic achievement of American popular culturc
such as films. television and music. In the face of this range of broad social. econumic and
cultural fbctors. the consensus arnong parlicipants nevertheless was that schools nccd to establish
highcr acadenlic standards lbr all students and provide the resources necessary to meet those
standards. In order to accomplish this, cooperation from all sectors of the educational pipeline is
required. Community college and UCLA faculty can work with their disciplinary colleagues in
the high schools to improve performance in critical areas such as writing, mathematics and
sciencc. Tutoring support in K- 12 can be provided by a consofiia of community college and
UCLA students. UCLA faculty can work with K-12 schools to identify instances of academic
tracking and eiiminate it. A number of retreat participants noted that while a good deal of
research exists regarding how to improve the academic performance of students from
undcrreprcsentcd qroups, this inlbnnation infrequently reachcs classroonr teachcrs. tJCll,A
should thus undertake to transfer such knowledge more eff-ectively. Another issue that emerged
frequentll, rvas the viability of the high school curriculum and its appropriateness for a highly-
diverse student population. l{ere again, UCLA could play a key role in helping lo creatc a morc
engaging and relcvant curriculum.

Rccommendation Fivc: Target and Focus UCLA Efforts in Helping to Improvc Academic
I'erfo rmancc Amon g Students from U ndcrrep resented Grou ps.

'l'he challenges tiiat schools face in mecting thc acadcnric needs o1-their students arc
enormous. And because the challenges are so vast and resourcos are flnite, UCLA can play only
a carefully-delrned roie in improving academic performance anlonll youngsters lionr
underrepresented sroups. IJCILA should thus fbcus its effbrts by, working in a rclativcly small
arcna rather than spreading its resources thinly. UCLA should consider establishing long-ternr
compreircnsive efforts to improvc academic performance in selected schools or "clusters" o1'
schools such as thus recently established in the Los Angeles Unified School District.
F-urthermorc. UCLA should consider the feasibility o1-establishing partnerships with
organizations devoted to raising academic performance. Thc emphasis in these cooperative
cfforts sliould bc on dcvcloping and implementing successful strategies for improving academic
performance that are rcplicable at other schools.

Itcconrmendation Sir: I istablish and Expand UCLA -l lascd Acadcmic I 'rogranrs for
Students in K-I2 and Community Collcgcs.

While I ieconrnrcudation Four above is largely {ocuscd on lcachcrs and classroclnr
practicc. tltis rcconrnrcndation targets studcnts. Sunrmcr "bridge" prograrns that bring high
school attd cunurunitt' collegc studcnts to university carnpuscs lbr intcnsified acadenric work
have provcd succcsslul at tJCl-A, l lcrkelcy and othcrcarnpuscs; tJCLA should rovicu' i ts cl lbrls
ol'this 11'pe and cxpand tltern whcre li;asiblc. UCI-A sponsors a wide rzurgc o1'tutoring prollrarns
in K-12: thesc shuulci be evaluatcd---cspccially thc training o1'tutors--coordinatcd and cxpandcd
as nceclc:ci. 'l hc Sill s arc olicn an obstaclc to studcnls lirlln uudcrrcprcscnlcd g,roups intcreslccl



in atlending UCILA and other selective institutions; I.JCI-A could establish frec workshops for
students interested in preparing fbr the SAI'.
Recommendation Seven: Recruit Admitted Students from Underrepresented Groups Morc

Aggressively and Develop More Attractive Financial Packages.

Given that in the immediate fu1ure. UCLA will have smaller pools of admissible students
from underrepresented groups, those actually admitted should be recruited aggressively. UCLA
should devise strategies for enrolling more high-achieving students ffom underrepresented
groups such as telephone recruitment by students and faculty and overnight visits. Furthermore.
scholarship packages should be expanded. For example, the University of Texas offers full
scholarship packages to all National Merit Scholarship finalists. The result is that Uf'nou'
enrolls more such students than any university other than Harvard. Such scholarships would
make UCLA more competitive with the most prestigious private institutions.

Recommendation Eight: Establish Stronger Cooperative Programs with Community
Colleges to Attract Students from Underrepresented Groups.

Most students from underrepresented groups begin their higher education in community
colleges. UC and UCLA have a record of successful cooperative programs with community
colleges such as Puente and the l'ransfer Alliance Program. These efforts should be reviewed
and expanded as desirable. UCLA efforts in this area should follow the K-12 model: focused
sustained efforts in collaboration with selected institutions that can be replicated.

Recommendation Nine: Coordinate UCLA Outreach Activity and Conduct Periodic
Assessm ents of Effectiveness

UCLA has been conducting a vast array of outreach activities for over 25 years in two
critical areas: academic outreach. which focuses on improving student pcrformance and teacher
and school effectiveness: and student outreach. intended to advise students, primarily in high
school, about UCLA admissions standards and then to recruit them to UCLA. Given that both
types of efforts are likely to intensify, closer coordination between these activities is desirablc.
All UCLA outreach activities should be sub.iected to periodic assessment. Both coordination and
assessment should be conducted with the full participation of representatives from the K-12
sectors.

T'he recommendations that emerged from the UCLA outreach retreat serve as the basis o1'
the proposed UCI-A outreach plan described belou,.

II. The proposcd UCI,A outreach plan has these components: a) a short-term intensive
outreach slratcgt' intcnded to recruit and enroll a larger portion of UCLA-admissiblc studcnts
from underrepresented groups. including the economically disadvantaged; b) a conrmunitv-
college outreach strategy. largely lbcused on exlending the successful 'l'ransfer Alliancc
Progratn; c) establishing a new collaborativc effort with the Vcnicc/Westchcstcr Cluster o1'thc
Los Angeles t-lnified School Districl: d) thc establishmcnt of a TJCLA Academy: and c)
extension o1'carecr-based outreacli eflbrts such as thc Riordan Scholars l)rosranr.



A. Short-range Recruitment Strategies

In the next several years, as UCLA and other UC campuses feel the impact of eliminating
affirmative action in undergraduate admissions, it is imperative to recruit more aggressively
those students from underrepresented groups who are admissible. The proposed recruitment
strategy has three phases: pre-application, post-application and post-admission. The first phase
would include the identification and recruitment, by mail and telephone, of outstanding
California high school seniors. Post-application activities would include a series of social and
academic events intended to attract applicants and their families in connection with such events
as Black History Month. Post-admission activities would include overnight campus visits and
expanded Scholar's Day programs for students and their parents.

IJ. Community College Outreach

A successful community college component of an overall UCLA outreach initiative is
critical because the vast majority of students from underrepresented groups begin their higher
educations in communit-v colleges. For some years, UCLA has participated in several efforts
such as the Community College Transfer Program (CCTP) and the Transfer Alliance Program
(TAP) to facilitate the transfer of community college students to UCLA. These tvpes of
programs have been successful bu1 not in regard to students from underrepresented groups. The
proposed UCLA community college outreach strategy calls for establishing intensive academic
preparation efforts and informational activities in up to 14 areacommunity colleges with diverse
student enrollments. The major element of the academic preparation component will be
intensive tutoring, especially in mathematics and the sciences, by UCLA students trained in
collaborative learning techniques. A second component will be expanded advising on
transferring by TJCLA reprcsentatives at the 14 selccted collegcs. Finally. tlic communirl,
collegc outreach effbrt ri'ill includc a two-wcek summcr intensivc rcsidcntial progranr u'hich rl'ill
allow selected communilt'college students to earn UCLA credit and experience campus lifc.

(The proposed community college outreach program is described in fuller detail in
Appendix 1.)

C. The TJCLA-Venice/Westchester Collaborativc

Although tlCl-A conducts a wide range of activities intended to improvc acadcmic
performance and infbrnt studcnts and their families about UCI-A admissions critcria. the Iow
eligibility and poor compelitive position of students from underrepresented groups suggcst a
need to develop new programmatic efforts to bc applied in a focused nlanner. 'l 'hc proposcd
LJCI-A collaboration n' i t l t  t l tc Vcnioe/Westchcstcr clustcr ariscs dirccl l t '  lhrrn l{ccontnrcndatiorr
Five of thc ilCll.A outreach retrcat and consultation with national expcfls on university/school
partnerships such as Kati llaycock. Directorol'thc Ilducation l'rust of the Amcrican Association
for Higher Education. and l)rol-essor Uri 'l 'reisman o1-the tJnivcrsitv o1'l-cxas at Austin.

Ilaycock and 'l 'reisnran agrccd that thc ninc gencral rcconrmcndation cnranating lionr thc
t lCI-A outrcach rctreat const i tulcd a sol id corc: o1'a potcnt ial ly-cl l 'cct ivc col laboraf ivc rvi th t l rc



K-12 sector and noted the importance of working with schools that had fairly sound academic
infrastructures: an array of honors and advanced placement courses; a history of sending students
fiom underrepresented groups to higher education; and strong and committed administrative
leadership. Both Haycock and Treisman underscored the advisability of getting the UCLA
collaborative underway in a focused manner by working with a manageable number of schools
and maximizing resources.

The proposed UCLA Outreach plan calls for a focused and sustained collaboration with
the Venice/Westchester cluster of the Los Angeles Unified School District (LAUSD) to address
the issues of improving minority sfudent eligibility and competitiveness in regard to UCLA
admissions standards. Working within LAUSD is desirable on various grounds: the great
diversity of LAUSD; the stong historical relationship between LAUSD and UCLA; and the
disturbing trend of declining applications and admissions to UCLA by LAUSD graduates.
Finally, working with some targeted number of LAUSD schools has been facilitated by the
recent reorganization of LAUSD into "clusters," goups of usually two high schools along with
their "feeder" pre-schools, elementary schools and middle schools. Consultation with officials of
LAUSD and Executive Director Phyllis Hart of the Achievement Council, a local organization
commiffed to establishing educational equity for all school children, and a review of various
clusters in LAUSD led to the conclusion that the Venice High School/Westchester High School
cluster offered great potential as a collaborative partner. This particular cluster provides the
elements of effective academic infrastructure noted above. Furthermore, the 25 schools of this
cluster are in close proximity to the UCLA campus. Many UCLA faculty and staffhave or have
had children in cluster schools. Finally the VeniceAVestchester cluster is attractive-and
distinctive-in that it enrolls significant numbers of both Afiican Americans and
Chicanos/Latinos. Westchester High School has a student body approximately 65% African
American and l|Yo Chicano/Latino. The numbers at Venice Hish School are very nearly the
reverse.

Establishing a focused collaborative with the Venice/Westchester cluster is a substantial
undertaking. The cluster serves 26,000 students in 18 elementary schools, 5 middle schools and
two high schools. The socio-economic conditions in the cluster vary from the affluence of the
Playa del Rey community to the poverty of the housing projects of the Oakwood section of
Venice. The Venice/Westchester cluster provides some significant research opportunities for
UCLA faculty and students: for example. some schools in the cluster are marked by high rates of
transiency-students moving in and out of a given school during a single school year-an
increasingly common urban phenomenon that is still poorly understood. Like so many other
school districts and smaller administrative units in southern Califomia, the Venice/Westchester
cluster serves a large number of immigrant families.

Because the educational challenges that the Venice/Westchester cluster presents are
formidable, the proposed UCLA outreach plan includes forming partnerships with two
organizations; the Achievement Council (noted above) which has a long record of success in
addressing issues of academic inequity in Los Angeles schools; and the AVID (Achievement Via
lndividual Determination) Program, a San Diego-based organization which has an impressivc
record of readying underachieving studcnts for collcge work. Partnership with the Achievement



Council and AVID will significantlv accelerate IJCI-A's effectiveness in thc proposed
collaborative with the Venice/Westchester cluster.

Over the course of several months, representatives of IJCLA (including Vice Chancellor
Doby, Associate Vice Chancellor Raymund Paredes, Professor Jeannie Oakes and Professor Kris
Gutierrez) met with representatives of the Venice/Westchester cluster (including the cluster head,
Carol Dodd). the Achievement Council and AVID to outline the nature of the proposed
collaborative. A general agreement was reached to initiate the following activities as central to
the UCLA-Venice/Westchester cluster partnership:

. I)evelop a manual for parents and school children that focuses on steps necessary to
prepare students for selective universities. The manual would provide grade-to-grade
information regarding appropriate courses, parental responsibilities and how parents
can become more effective consumers of educational services. The manual would be
useful to students and their families at any point in the K-12 pipeline. (A national
search indicates that no such document currently exists.)

. Develop a computer-based leaming program at a cluster elementary school with the
idea that such a progrzrm can eventually be extended to all cluster elementary and
middle schools. The UC Links Program, now in place in the Lennox School District
with funding from the UC Office of the President and the Chancellor's Office of
Academic Development, would be easily replicable within the VeniceAVestchester
cluster.

. Through an intensive professional developmcnt progranr including UCI-A facultl'-
high school teacher collaborations, expand and improve the Advanced Placement
program at the two cluster high school. This program might provide students funds to
pal,for AP exams.

o Through such UCLA groups as the Alumni Association, ethnic staff associations and
the Academic Senate, establish an adopt-a-student program for the mentoring of high
potential students in cluster middle and high schools.

o Ilstablish intensivc. high quality tutoring programs in kcy academic areas such as
composition, mathematics and science. UCLA would expand its tutoring efforts to
includc training ol undergraduatc tutors and would grant acadcmic credit through
licld studies and sen,ice-based courses.

. Establish no-cost or lou,-cost SAT-preparation activitics for high school studcnts in
the clustcr.

. Devclop jointly. among clustcr administrators, reprcsentatives from UCI,A's Centet'
X, and representatives fiom AVID and the Achievcmcnt Council, a profcssional
dcvelopment institute for clustcr teachcrs and principals to bc convencd during the
summcr and on designatcd profcssional dcvcloprnclrt duys.



. Develop extracurricular activities such as disciplinary clubs and debating groups that
enhance academic performance.

These are the major activities proposed for the cluster partnership. The activities
constitute an ambitious agenda and necessarily would have to be undertaken in phases. The
range of activities, however, constifutes a comprehensive effort at improving academic
performance and might serve as a model for university-school partnerships.

The proposed partnership is not intended in any way to diminish other activities
conducted by UCLA academic and adminishative units in the K-12 sector. These will continue
apace. What is proposed here is a systematic, comprehensive and sustained collaborative
established to develop successful and replicable programs. Involvement of AVID and the
Achievement Council is a distinctive element of the proposed UCLA effort and heightens the
prospects for innovation and success. AVID has a strong record of training college tutors for
work in high schools and of improving teacher performance through its summer institutes for
professional development. The Achievement Council is highly experienced in school reform and
educational equity initiatives including data collection, parent training, student empowerment
and the professional development of both teachers and principals. The Achievement Council has
a long history of involvement with UCLA; the current chair of its board of directors is Professor
Alexander Astin of the Graduate School of Education and lnformation Studies.

D. Establishment of the UCLA Academy

I'hroughout the process of developing a comprehensive UCLA outreach strategy, the
need to establish a systematic and coordinated program of campus-based academic supporl
activities for students in middle schools, high schools and community colleges rvas notcd
frequently. UCLA of course sponsors a variety of summer academic "bridge" and other
academic enrichment programs but without much communication or cooperation among them.
Organizing, to the extent possible, current activities of this type and designing new ones within
the fiamework of the proposed UCLA Academy would lead to greater eflrciencv and
effectiveness.

E. Career-Based Outreach Efforts
(to be provided by Winston)

IlI. 'I'lte preceding proposal for tlie cxparnion of UCLA academic and student outreach activitics
carries significant budgetar5, implications. It is impossible to estimate accuratelv the cost of thc
proposed activities. It is reasonable, however, to say that the proposed activities arc comparablc
to those recentlv undertaken by the lScrkeley and Irvinc campuses. The Berkelcy Pledgc, for
cxample, nor.r'in its second year, received an additional allocation of $l nrillion for 1996-97 in
addition to the S i million allocated for the previous year (mostly through thc consolidation of
funds for cxisting programs). UCI last ycar established thc Centcr for Educational Partncrships



with a yearly budget of $2 million.55o/o provided by the cuunpus, the remainder by extramural
sources.

A similar commitment of resources will be required to get the proposed UCI-A K-16
Collaborative vigorously underway. It should be noted that the proposed collaborative presents
great potential for extramural fund-raising. Already, UCLA and Venice/Westchester clustcr
personnel are planning to prepare a proposal in the $l million range to promote the usc of
technology and an array of funding possibilities exist with various private foundations, corporate
donors and govemmental agencies. UCLA's location in Los Angeles, its proposed partnerships
with respected organizations such as AVID and the Achievement Council enhance its fund-
raising potential for intervention in the K-12 and community college sectors. Then, too, the
expansion of UCLA's outreach efforts is occurring in the context of likely increases, at both the
state and federal levels in funding fbr activities aimed at improving academic perfonnance. The
Charles Dana Center at the University of Texas at Austin, under the director of Professor Uri
Treisman, focuses on in-rprovins academic achievement in K-12 schools across Texa-s and might
serve as a model for UCLA's eflbrts. Less than six years old, the Dana Center now attracts over
$20 million annually in extramural funding. UCLA should have similar aspirations.

IV. Organization
fl'o be discussed)
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Increased Efforts to Reduce Negat ive lmpacts on Diversi ty

Student Focused programs Addressing Fal l  jggT

Increased personal ized recrui tment of  UCLA admissible students

Pre Appl icat ion:
o purchase top academic high school  grads from Col lege Board
o mai l ing to top academic appl icants
.  l :1 phone recrui tment by ucLA staf f  of  729 cA students

ident i f ied as probably admissible
.  let ter  in Engl ish or Engl ish and Spanish to parents
.  fo l low up phone cal l  by UARS staf f  in ear ly December
.  fo l low-up cal ls by UCLA students

Post Appl icat ion
o r€c€Pt ions and programs for interested students and parents

.  February Black History month and Afr ican Americans

. inclusion of  URM Craduate Students as part ic ipants in
Scholars '  Day Presentat ions

o r '€c€pt ions for potent ia l  admits out of  area
. Directors of  Admission and Financial  Aid included

Post Adm ission
o oV€l ' r l ight  campus vis i ts in spr ing
.  expanded day- long Scholar 's Day programs in Apr i l  for

students and parents
.  inclusion of  URM Craduate Students as part ic ipants in

Scholars '  Day Presentat ions
.  inclusion of  professional  schools in programs for both

parents and students

Costs for  expansion of  personal ized recrui tment include:
.  ident i f icat ion of  students through Col lege Board
.  addi t ional  postage
. addi t ional  staf f  to make indiv idual  cal ls
o phon€
r r"€c€pt ions-room and l ight  refreshments
.  addi t ional  staf f  to coordinate overnight stays and ident i fy and

train student hosts
o rnedls for  v is i tors and hosts
e addi t ional  staf f  support  to expand Scholars '  Days
o parking and room rental
e refreshments for  parents and students



Spring Personal ized Recrui tment Act iv i t ies wi l l  include an expansion of
target audiences to include 9'u,  I0 'u and I  1 'n graders and their  parents
This audience would be invi ted to recept ions located in a convenient
local  and would include presentat ions by UCLA Directors of  Adnr issrorrs
and Financial  Aid as wel l  as recrui tment staf f  and recent UCLA
graduates.  Cont inued and expanded ef for ts wi th community based
agencies,  including churches, to expand tutor ia l  programs for the
students we are working with wi l l  a lso This ef for t  would target
ident i f icat ion of  an ent i re new group to be worked with in an intensive
way for the next year to three years.  A UCLA Academy would be
developed to provide addi t ional  t ra in ing in study ski l ls ,  potent ia l
of fer ings of  Test Prep courses along with strong advis ing for course
select ion,  exposure to graduate level  students in professional  areas,
possible overnight stays would provide addi t ional  connect ions to the
campus, and facul ty f rom professional  schools and intel lectual  pursui ts
that would assure compet i t ive academic performances fronr these
students.  An addi t ional  proposal  for  a UCLA Academy wi l l  be
forthcoming.

Costs include: cont inuat ion of  staf f  doing personal ized recrui tnrent in
fal l

o r€pl icat ion of  staf f  coordinat ion
' .  student ident i f icat ion f rom mult ip le sources
. faci l i t ies and refreshments
.  test  prep instruct ion costs
o coordinat ion of  tutor ia l  programs in the community
o cont inuat ion of  student coordinators



Budget for  Expanded Personal ized Recrui tment
(9 Months Budget)

FALL
professional  staf f s 2 5,000
mileaqe 500
phone 2.500
Student Search 800
mail inqs & translat ions r .500
develop and maintain t rackinq 12.000
student coordinators 5.500
comm u ni tv aqency coord inat ion s,000
receotrons 5,000
travel 700

Sub-total  Fal l $ s 8.500

SPRINC
expanded Overniqht Proqram 7.500
expanded Scholars Dav Program 14.500
expanded Parents Dav Proqram r  0,000
communitv aqencies 5.000
student coordinators 7.500
Student Search 2.500
re ce pt io n s 5,000
trave I r ,500

Sub-total  Spr ino $s3.s00
Total  Budqet $ 1 r  2.000
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OFFICE OFTTTE VICE CHANCEII'R
STUDENTAFFAIRS

.IO5 HIICARDAVENUE
LOS ANCELES. CJTUFORNIA 90095-lrl05

October 10, 1997

Assistant Vice President Dennis Galligani
Student Academic Services
UC Office of the President
300 l-akeside Drive, 17tr Floor
Oakland, California 9 4 6123 5 5A

Dear Dennis:

Re: UCLA's Academic Development Plan for Outreach

The attached document outlines UCLA s overall commitment and approach to
outreach in keeping with the recommendations of the UC Outreach Task Force- More
specifically, it focuses on academic development stnatqgies for increasing the number of
students from educationaltydisadvantaged backgrounds who are competitive for
admission to the most selective UC campuses. I am pleased to note that UCLA faculty
and academic organizations have joined together with Student Affairs in addressing this
challenge.

We look forward to the visit by the PACE review team. If you have any
questions, please feel free to contact me.

Sincnrely,

JIuh'
Winston C. Doby
Vice Chancellor

Attachment



UCLA'S ACADEMIC DEVELOPMENT PLAN
IN RESPONSE TO THE

UC OUTREACH TASK FORCE REPORT

October, 1997

Introduction

UCLA @ncurs with the general findings and recommendations outlined in the
report of the UC Outreach Task Force. Since the adoption of SP-I, our campus has been
working with the Ofiice of the President on an extensive review of existing K-14
outreach and recruitment efforts as a tool for achieving and maintaining student diversity.
This review has led us to the following conclusions:

. UCLA Early Academic Outreach Programs have been very effective in
increasing the number of educationallydisadvantaged, K-I2 students in the
UC eligibility pool. Attachment A provides data on students who have
participated in our Early Academic Outreach Program (EAOP). However,
almost all of the educationally disadvantaged students falt in the bottom
quartile ofthe UC eligibility pool. As a consequence, Under SP-l gidelines,
most of them will not be competitive for admission to the most selective
campuses (UC Berkeley, UCLd and UC San Diego). Furthermore, in a few
short years, all campuses will face this problem to some degree.

. Raising the academio competitiveness ofeducationally disadvantaged students
will require the use of a different paradigm ficr EAOP. Since the current
paradigm has been in use for some timg we believe it prudent to develop and
test a new approach while continuing to provide expanded services to our
targeted schools and communities.

. Preparing educationally disadvantaged students for admission to UC graduate
and professional schools presents an equally daunting challenge. We believe it
may be possible to link programmatically our efforts to increase the academic
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competitiveness of undergraduate students for graduate and professional
school admissions with our goal of raising the academic achievement of
students in K-12. This "pipeline" strategy will allow us to bring a host of
campus resources to bear on this problem in a coordinated and integrated
fashion.

Outreach f nfrastructu re

In response to the UC Outreach Task Force recommendations and the conclusions
reached through our campus review, UCLA identified OUTREACH as one of its
strategic initiatives in the cirmpus strategic planning process. To ensure that our campus
wide approach was positioned to achieve maximum synergy among administrative
initiatives and our schools and collegeg we have taken the following steps.

l. Assigned joint responsibility to Vice Chancellor Winston Doby of Student
Affairs and Dean Ted Mitchell ofthe Graduate School ofEducation and
Information Studies (GSEIS) to coordinatethe planning effort.

2. Established an Outreach Steering Committee, to be co-chaired by Vice
ChancellorDoby and Dean Mtchell and charged with:

a. Providing direction and developing strategies to address the
recommendations of the UC Outreach Task Force;

b. Inzuring that existing campus outreach activities are part of a synergistig
coordinated efticrt; and

c. Arranging Campus Forums on Outreach Efforts on a regular basis for
UCLA entities interested or engaged in exchanging information and
exploring collaborative opportunities with the greater Los Angeles
community and with each other.

Other Steering Committee members include UARS Director Rae Lee Siporin,
Associate Vice Chancellor Raymund Paredes, &lucation Professor Jeannie
Oakes, Associate Provost Judith Smitla and one representative each from the
Graduate and Undergraduate Students Associations.

3. Designed and launched three new initiatives:

a- Regionhl Collaborative to strengthen the long-term ability of K-14 to
prepare students for admission to UC, in general, and to UCLd in
particular. In keeping with our desire to foster administrative and
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academic partnerships, the co-Principal Investigators of this project are
Professor Jeannie Oakes and Associate Vice Chancellor Raymund
Paredes.

b. Career-Based Outreoch Progrant (CBOP) designed to raise the academic
competitiveness of educationally-disadvantaged students applying for
admission to graduate and professional schools as well as freshmen and
transfers. This collaborative project is coordinated by Student Affairs and
includes seven graduate and professional schoolq University E:tensiorl
and a targeted subset of our EAOP schools. This Pilot Initiative gives new
meaning to the term Academic Developmenl

c. Expanded EAOP Activities aimed at increasing the quality and quantity of
information and academic support services to educationally disadvantaged
students and their families.

4. In response to the need for Research and Evaluation, the Center for the
Study of Evaluation and Center X in GSEIS will direct the evaluation ofthe
three initiatives above. The Centers will also use the findings to help
determine program changeValternatives and other initiatives needed to
maintain a diverse student body within the parameters of SP-l and Proposition
209

A New Paradism for Earlv Academic Outreach

In the post SP-1 environment, students from educationally disadvantaged
backgrounds will have to be much better prepared, academically, if they are to have any
real chance ofattending a UC graduate or professional school or being accepted as
freshmen or transfer students at the most selective UC campuses. In a few short years, all
campuses may be in a position of having to reject some UC eligible high school
applicants.

In response to this daunting challenge, UCLA is exploring a new paradigm to
increase these students' prospects for admission by strategically focusing on their
academic development--one of four areas recommended by the UC Outreach Task
Force. The goal of this program is to produce candidates whose academic profiles mirror
those of the total applicant pool.

Our immediate objective is to design, pilot, and evaluate a particular strategy for
accomplishing that goal. Called Career-Based Outreach, this strategy links the
academic development of candidates for admission to graduate and professional school to
the development of candidates in K-12, utilizing a combination of enrichment activities
sponsored by the professional schools and academic development activities delivered 

'

primarily by students who have been properly trained. If successful, we believe the
approach could be adapted for use by other campuses and other institutions. Naturally



4

we are also interested in sustaining diversity at UCLA and to that end will be seeking to
enroll as many of these students as possible on our campus. UC eligibles who are not
involved in CBOP will serve as the baseline group for evaluating the Program:s
effbctiveness. It is our intention to move our EAOP activities toward this intensive
acadernic development model over time. The model is described more fully below.

Career-Based Outreach Program (CBOP). CBOP is an innovative
demonstration program emerging from the intracampus collaborative efforts of the CBOP
Planning Group. The Program is designed to: (l) increase the academic competitiveness
of students in grades 9-l I and (2) increase the academic competitiveness of prospective
applicants to UC graduate and professional schools. Relative to traditional forms of
outreach, CBOP:

o Promotes optimal learning by providing participants a comprehensive
Ieanting system, featuring students as both participants and teachers of
the system;

o articulates a clear message of npport to educationally-disadvantaged
students and their families through a coordinated campus outreach
strategy and framework;

. provides a highly intense set of interventions during both the academic
year and summer that includes both curricular and co-cunicular
activities. Moreover, when fully implemented, the Program willextend
from elementary school through professional school;

. is career-oriented, integrating academic skills development enrichment
activities centered on professional careers;

. linksy'nancial ntpportto academic development, by providing
participating college students with access to work-shrdy funds and
stipends for their participation in the service component of the project;

. involves parents and college advisors, educating them about college
admission requirements and successful support systems;

. integrates traditional outreach programs that focus exclusively on
students wtth school-based systemic reform efforts, by expanding
collaboration with local schools, providing teacher training
opportunities, and increasing UCLA's institutional knowledge about the
cuniculum and infrastructure of participating schools.

To promote mastery throughout the educational pipeline, CBOP will involve
elementary and middle school, high school, college students, and recent college
graduates. At the upper end of the educational pipeline, CBOP will help carefully
selected college students (called Fellows) to prepare for and achieve admission to
graduate and professional school. These Fellows will, in turn, help high school students
(called Scholars) who, in tunl will help middle school students (called Junior Scholars).
The Program. takes advantage of the tremendous resources of UCLA's graduate and
professional schools, enables participants to derive educational benefits from both
receiving and providing community service, and builds col laboration among the various
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stakeholders in educational opportunity (i.e., prospective and current students and their
fami li es, faculty, educati o nal i nst ituti o ns, com mu ni ty or garizations, i ndu stry).
Furthermore, it incorporates UCLA's rich tradition of student-initiated and institutional
outreach efforts, and service learning and field studies programs.

In addition to the service component, CBOP involves courses offered through the
academic programs, a series of Saturday Academies, summer programs, mentoring,
tutoring and career and college counseling. An evaluation of CBOP will be conducted to
assess progam imp le me ntation and effectiveness.

For the demonstration phasg the Career-Based Outreach Program aims to involve
approximately 200 UCLA students and recent graduates (Fellows) and 500600 students
from high schools in the Los Angeles area that serve significant numbers of
educationallydisadvantaged students (Scholars). It is also oeected to affect 400-500
elementary or middle school students (Junior Scholars), 1,100-1,300 families (of Fellows,
Scholars, and Junior Scholars), and 150-250 school professionals (principals, teachers,
and counselon). Over time, CBOP may grow to encompass more students, families, and
schools. In additioq at the conclusion of the initial demonstration project, UCLA will
work with a consortium of local colleges and universities to disseminate the program
model to other higher-ed ucation i nstitutions.

A chart illustrating the flow of CBOP participants through the educational
pipeline as well as the specific contributions of the @mpus, school partners, Fellows,
Scholars, and Junior Scholars is provided in Attachment B. The CBOP implementation
plan for the 1997-98 academic year can be found in Attachment C.

Personal Academic Learnine System fPAIS). In conjunction with the CBOP
model described above, we at UCLA are in the process of developing an innovative
approach to optimize the academic achievement of educationally-disadvantaged students.
The Personal Academic Learning System (PALS) is a comprehensive and intenelated
network of methods, procedures, strategies, and tactics that are all grounded in a set of
principles whose sole purpose is to produce optimal learning. Optimal learning is defined
as achieving the maximum result ofwhich an individual is capable at a given time. The
elements ofthis system address the three dimensions of the problems impacting African-
American students (psychological, behavioral, methodological) but may be adapted to all
learners. The basic elements were derived from the best practices of a variety of
programs currently operating at UCLA in several of our graduate and professional
schools.

PALS is based on the following principles:

. There is an interdependence between our basic values and beliefs, on the one
hand, and our aftitudes and behaviors, on the other. Our attitudes and
behaviors are an outward manifestation of our innermost values and beliefs.
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. Our basic values and beliefs can be changed by altering how we behave on a
daily basis; likewisg our behaviors can be changed by altering our basic
values and beliefs.

' o Certain behaviors, if practiced on a consistent basis, will ensure optimal
learning-

o The vast majority ofwhat we do is a resr.rlt of habit; we can develop habits of
optimal learning by practicing optimal learning behaviors over and over again.

o Everything happens for a reason; for every @use there is an effecg and all
causation is mental. We become what we think about most of the time.

o lvlastery or perfect performance comes from painstaking preparation and hard
work

o Self+onfidence comes from our abilrty to persist in the face of adversity and
is a fundamental ingredient ofoptimal learning.

. The peer group exerts a great deal of influence on the daily behavior of
adolescents.

o An effective way of demonstrating mastery of a concept is to teach it.

In addition to these underlying principles, a number of basic belief statements,
intended to empowerthe learner, will be incorporated into PALS:

a I am my own best teacher and am responsible for my learning.

b. Making mistakes is an effective way to learn and improve.

c. My academic performance is a result of my learning methods, my attitude,
and my effort.

d. Ability is a variablg not a constant. The harder I try, the more able I become.

e. Active engagement in learning makes the process more interesting and
relevant.

f. The purpoSe of school is to assist me in learning how to learn.

g. The objective of formulating questions is to facilitate thinking.

h. Grades and test s@res are merely benchmarks indicating progress at a
particular point in time.
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To produce maximum results, PALS must be:

. Adaptable for use at multiple levels;
Independent of the formal instructional methods currently used in the schools;

' . Adaptable for use in multiple subjects;
. Designed for groups but capable ofbeing used with individuals;
o Relatively simple and easy to learn;
. Relatively inexpensive and cost-effective; and
. Focused on the learner rather than the teacher or school.

The strategies ofPALS are as follows:

l. Tbe basic stratqry isto tain Fellons to beame Persnal Academic Trainers.
In so doing the Fellows will demonstrate their mastery ofPAL$ wtrich will
adnance them towards becoming optimal learners.

2. Once traine4 the Fellows wiII be a,ssigned a leoning tean of kholos to
ufrom they will teach PAIS, thereby demonstrating their mastery of the
systern-

3. Once traind the Scholaswill be asigneda leuning teott of Junior
kiolqs to whom theywill teach PALS.

4. The cunicular focus of PALS will be the psychology of performance and
learning methods, with an empfusis on working efiiciently and effectively, or
'smartef rather than harder.

The basic elements of PALS were derived from the best practices ofprograms
currently operating in Student Atrairs and several ofUCLA's graduate and professional
schools. They include:

Fellows (from the AGSM Riordan Program) - undergnaduate and recent graduate
students who have an expressed interest in attending graduate orprofessional
school-

Scholars (from the AGSM Riordan Program) - high school students who have
expressed an interest in attending a selective collqge oruniversity.

Junior Scholars (from the EAOP progrcm of UARS) - middle- and elementary-
school students who have shown potential for doing collegeJevel work.

Personal Academic Trainers (from Student Atrairt - individuals who have been
trained to teach the Personal Academic Learning System.

Acade'mic Training Camp (from the SEAS Smarts Program) - an intensive
academic experience lasting from several days to several weeks, preferably in a



o
6

residential setting. Participants will experience, in academic terms, the equivalent
of pre-season training for athletes or boot camp for military personnel. The
purpose is to strengthen the bonds within the group and thoroughly ground them
in the principles and methods of PALS.

Learning Teams (from the SEAS Smarts Program) - a cohort goup consisting of
approximately 12-15 students (4-5 triads) who will complete the academic
training together. Each learning team will be assigned a Personal Academic
Trainer.

Learning Triads (from the SEAS Mesa Program) - groups of3 students who
will serve as a unit within a learning team. The tiad will perform all learning
activities as a unit and, hopefully, will bond into an intimate support group. The
goal is to create interdependencies among the individual members such that the
unit assumes the synergistic characteristics of a rope.

Methods Curriculum (from Student Affairs) - curriculum for the Academic
Training Camp that is orrrently being developed as a special assignment by a
group ofUCLA students (learning tearr) enrolled inEducation 197, an
undergraduate seminar. The students have been divided into riads, each ofwhich
has been assigned one ctrrricular component. Students began the process by
interviewing faorlty to ascertain their expectations about what undergraduate
students should know and be able to do when they enroll in their classes. The
results ofthis research will help form the learning fundamentals.

Learning Cycle (from Cognitive Science/Psychology) - framework depicting the
relationships between the out-of-class activities ofthe learner and formal
classroom instruction and serving as the basic paradigm which undergirds PALS.
In contrast to the traditional paradigm for teaching in America which asserts that
learning is teacher-centered and begins with instructiorl the learning-cycle
paradigm of PALS zuggests that leaming is student-centered and begins with the
student in preparation for instruction. We believe this zubtle shift in focus will
have a profound impact on students' engagement in the learning process and on
their ultimate achievement.

Learning Fundamentals (from GSEIS Community Service Learning) - the basic
tools of learning that define the methods employed by the learner in each phase of
the learning cycle; the "how to" of learning. The learning fundamentals, taught in
the context of the learning cyclg form the basic methods component of the PALS
curriculum.

Hidden Curriculum (from GSEIS Community Service Learning) - learning
fundamentals which faculty expect students to know but do not share with them.

Psychologr of Performance (from the AGSM Efficacy Institute) - exploration of
psychological or mental factors which may impact (positively and negatively)
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student achievement. This portion of the curriculum will utilize the methods and
procedures developed by the Efficacy Institute-

UCLA is adopting the "pipeline" approach to optimal learning for a variety of
reasons- The PALS principles, strategies and methods integrate the best practices of our

campus and are grounded in research on learning and group dynamics. We also believe

that any effort designed to produce optimal learners must consider the attitudes and

beliefs of the learnerq as impacted by the group. PALS utilizes the peer goup as a target

of change in student attitudeq beliefs, and behaviors as well as an instrument of change
in those attitudes.and behaviors. Only through the peer group can we expect to truly
understand the principles upon which the system is base4 and thus accept and fully
implement PALS among the individuals in the group.

More than 40 years ago, Dorwin Carnwight wrote an article appearing in Human
Relations entitled "Achieving Change in People: Some Applications of Group Dynamics
Theory.' He stated,'The behavior, attitudes, beliefs, and values ofthe individual are all
firmly grounded in the groups to which he belongs. Any attemPts to changc them must
be concerned with the dynamics of the group. Any attempt to understand howto change
individuals must understand the group as a medium of change and the goup as a target of
change." He offered the following eight principles derived from his research on grouP

dynamics:

The Group as a Medium of Change

l. If the group is to be used effectively as a medium of change, those people who
are to be changed and those who are to exert influence for change must have a
strong sense of belonging to the same group.

2. The more attractive the group is to its members, the greater is the influence
that the group can exert on its members.

3. In attempts to change attitudes, values, or behavior, the more relevant they are
to the basis of attraction to the group, the greaterwill be the influence that the
group can exert upon them.

4. The greater the prestige of a group member in the eyes of the other members,
the greater the influence he can exert.

5. Efforts to change individuals or subparts of a group which, if successful,
would have the result of making them deviate from the norms of the group,
will encounter strong resistance.
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The Group as a Target of Chanqe

6. Strong pressure for changes in the group can be established be creating a
shared perception by members of the need for change, thus making the source
of pressure for change lie within the group.

7. Information relating to the need for change, plans for change, and
consequences of change must be shared by all relevant people in the group.

8. Changes in one part of a group produce strain in other related parts which can
be reduced only be eliminating the change or by bringing about readjustments
in the related parts.

Exoanded EAOP Activities. In addition to CBOP and the PALS approach
described above, UCLA is committed to providing expanded informationatind outreach
services to educationally disadvantaged students in our service area. Our current
program has proven to be extremely successful in helping more students become UC
eligible. We are well positioned to expand our current services to additional schools. In
additiorq we are proposing two new approaches: An Extension of the Transfer Altiance
Program (TAP) and a Personalized fnformation Dissemination Program, coupled
with role-modeling and mentoring.

The Extension of TAP is designed to increase the number of educationally-
disadvantaged students from community colleges in the Los Angeles area who are
eligible to transfer to UCLA. The focus is on students who traditionally were not UC-
eligible upon graduation from high school and do not consider UC in general, and UCLA
in particular, as a viable option. The Personatized fnformation Dissemination
Program involves a more personalized approach to students in grades 9-12, utilizing
UCLA undergraduates as the primary disseminators of information. Concurrently. these
UCLA students can serve as role-models and mentors to the high school studenti. Our
students have shown a tremendous interest in becoming more heavily involved in EAOp
activities. We believe, with the proper training, these students will become our best
ambassadors to educationally disadvantaged communities.

The Extension of TAP extends the Community College Transfer Program
(CCTP), administered by UARS, and the Transfer Alliance Program (TAP), administered
through UARS and the College of Letters & Science. It operates in community colleges
already being served by these two programs.

CCTP provides services to over 25 community colleges, either on a weekly, bi-
monthly, or monthly basis The services provided range from individual and smali-group
advising sessions to workshops and campus tours. TAP is a successful interinstitutional
program that has supported the introduction of honors programs on 2l community-
college campuses and provided an opportunity for students to be given priority
consideration at UCLA. The targeted groups served by TAP had been students who
already achieved UC eligibility. The Extension reaches out to help students who were
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not UC eligible upon hieh school graduation to become competitive through community
college and transfer to UCLA.

To assist this new group of community college students, the proposal calls for
teaching faculty in the UCLA Honors Program to make motivational presentations to
these community colleges about our campus and its broad spectrum of programs, faculty,
and students. At the same timg an eflort will be made to increase the pool of honors
students in the community colleges by explicitly recruiting those with strong grade point
averages and completed, transferable coursework for their majors.

Fifteen community colleges have been selected as partners ofthis effort. The
rationale for foarsing on these colleges is: (l) to recruit students who were not UC-
eligible upon graduation from high school; (2) to recruit students from colleges which
traditionally did not consider UCLA to be an option for their students and, consequently,
had very few transfers; and (3) to encourage greater communication among the
counselorq faanlty, and administrators in these community colleges and at UCLA

Due to individual differences in the l5 community colleges participating in this
effort, the level and types of services provided will vary. Eight will receive tutorial
assistance in mathematics and the sciences, and all 15 will be assigned transfer advisors
who advise individual students, condus't presentations and worlahopg and organize
UCLA @mpus tours. This proposal calls for expanded activities in these areas as well as
new efforts to coordinate program informatioq provide a summer intensive residential
progranr, and organize open forums and a community college advisory council.

The second component of the expanded EAOP activities is Personalized
Information Dissemination Program, designed to increase the rate of UCLA-
admissible students who plan to enroll at UCLA The enrollment rate for this group has
been 38.97o for 1996. We would like to raise it to75Yo. The new feature of this program
is the use ofUCLA undergraduates as the primary disseminators of information. They
will be trained to disseminate information while serving as role-models and mentors to
the high schools students. Additional activities proposed for this effort include the
following:

Pre-Application Phase (increased outreach to UClA-admissible students)
. Purchase top academic high school grads from College Board
. Mailing totop academic applicants
. Individual phone recruitment by trained UCLA undergraduates to California

students identified as probably admissible
. Personalized letter in Englist/Spanish to parents
. Follow-up phone calls by UARS staffin early December
. Follow-up calls by UCLA students
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Post-Application Phase (personal exposure of applicants to UCLA through
campus visitg hosted by UCLA undergraduates in collaboration with UARS)
o Receptions and programs for interested students and parents
. Receptions for potential admits out of area Qnclude UCLA students and

Admissions and Financial Aid Directors)

Post Admission Phase (engagement of admitted students and their parents in on-
campus adivities)
. Overnight campus visits in the spring
. Expanded, all{ay Scholars' Day programs in April for students and parents
. Coordinated programs with CBOP participantq where appropriate

Adm in istrative Realienment

Our administrative goal is to use existing resources and to develop collaborative
partnerships for meeting these new challenges to the greatest e)dent possible.
Consequently, a UCLA Outreach Steering Committee consisting of administrators and
faculty will oversee and coordinate these expanded efforts to maintain a diverse student
body. Faarlty involvement is also critical to insuring that research continues to help
inform our policies and practices in the area of outreach and diversity. Staffzupport for
the Steering Committee will be provided by Center X in the Graduate School of
klucation and Information Snrdies-the research and staffdevelopment vehicle for K-14
education Center X also addresses K-14 management issues in collaboration with the
Anderson Graduate School of Management.

We envision that CBOP and the expanded EAOP activities will be refined over
the next two to three years and placed under the administrative wing of Undergraduate
Admissions and Relations with Schools. During the phase-in period, our more traditional
EAOP practices will be refocr.rsed until we achieve ourgoal of increasing the number of
UCLA-ad missibl e from a mong educational ly disadvantaged students .

The resource needs outlined in Attachment D are primarily for development and
expansion in program activities and number of students reached- We anticipate a
minimal increase in administrative costs in our projected budget for fiscal year 1997-98.
Most resources are directed to programs, activities and services to schools and
participants. Additional resources will be needed in fiscal year 1998-99 to zupport
evaluation and an increase in the number of participants. In zubsequent years, additional
costs related to increasing numbers of participants may be offset by decreases in program
development costs.

Evaluation of Academic Develonment Efforts

Our ultimate goal is to increase the pool of educationally-disadvantaged, UC-
admissible students who enroll at UCLA- The effects of CBOP and expanded EAOP
activities will not be evident for three to four years following its initial implementation.
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The first-year evaluation plan is to collect the same type of data on CBOP participants
that is culrently compiled for our traditional EAOP participants as well as to track
participation in the various components of CBOP. Our immediate objectives are:

o To ascertain whether we are reaching the intended target groups for academic
development in orderto refine our recruitment and seleaion process for
CBOP participation; and

. To determine the appropriate pattern of participation in CBOP in order to
refine the programmatic content and the logistics involved in order to
maximize its success.

For the expanded EAOP activities, a similar first year e'valuation approach will be
used, namely tracking both basic demographic and academic data alongwith tracking
participation in expanded activities.

Professor Eva Baker, Director of the Center for the Study of Evaluation in GSEIS,
will lead a small team in the development of a comprehensivq multi-year evaluation plan
for CBOP, expanded EAOP activities, and other coordinated outreach efforts. The goal
is to guide us in the development of an effrcient, effectivg and comprehensive outreach
program that will enable UCLA to maintain a diverse student body at both the
undergraduate and graduate levels. We plan to develop the comprehensive evaluation
plan for implementation next fiscal year.
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DATA CO LL ECI IO N/ANALYS IS

This rcporc crvcrs thc following arces: EAOP populado n. for 199G97; totzl nuo.bcr of studcns who
reccived EAQP rcrviccs 199G97;J'nie1 Asscssm.cats from 199O - t997; and Scnior Survey Asscssmenr
(JC eligibilicf and Collcge [gpllment Plans) from 1991 through 1996.

The following &ra is ukcn from Form I of rhe UC Sysccmwi& R.po* It is an invent6ry of tggt gl

rudcac at c2ch school th:t indudes gndc level, ethnicity, geoder, school rypq and level of scrvice- All
parciciparing EAOP schools recdvc collcge prcpa-cetor7 scrviccs from an $sigpcd progr2m '.sisu-nr to
th:t rchool Thc Program Assisrent wili visit the school oncc a week or every ocher weck, and provide
EAOP serviccs during the codre opcrating hours of thc school.

EAOP PopuLAnoN Fon 1 996-97

Scudcns arc o6ci:Ily sclccrcd into EAOP at rhe l0ch gndc level At d i. poior, dcmognphic and
ecadcmic informution arc monirored and up&rcd uatil high school gnduation. Currendn tl.ere are
95al snrdcna catcrcdinto EAOP, gr:dcs l0 -I2. This ycar 170 prcsenarioos were given to over7,9O0
sirb, scveadr, and cighrl gndcrs in 24 middlc schools and appro.i."'tel)' 8,457 ninth gndcrs at
EAOP high schools rccdvcd an EAOP College Prcp prescntedon- For gndc lev& 69 aggrcg"re
numbcrs arc rcponcd onln no dcmognphic or acadcmic inform:rion is rcquired by the Officc of the
Presi&ac In our 16 Limitcd Scrvicc Schools 6,447 sndcnts iu g?dcs 9-12 werc gjvcn collegc
inform*iond worlshops ar tle school site- The significant drop bctwecn rcir! and devenrl gnde
rc{lects &c fact tlet EAOP statr idcstify sur,derts .trly i" the Summcr and Fdl in ordcr to me€t the set
dcedliacs forSysccmwidc- Thcrcfore rn^n/ snr&or are dropped oncc we kno'sth&officid gradcs for
t!'e tcnth gradc year-

GRADE DISTRIBUTION FOR 1996-97

Gradc 10 11 12 TOTAI
Snrdcots 4368 2658 2516 9543

46%, 28% 26% 10096

TOTAL NUMBER STUDENTS SERVED FOR 1996-97

High School (e - tz) 18,000
Middlc School Grad6 6,7,8) 72@
Toal 25,9&

ETHNICITY/CENDER DISTRIBUTION (CRADES 1O_1 2)

Ethnicitv Gcndcr Torrl Totel%

Fcm:lc Mrlc
Amcr. lndi:n 17 7 24 3.3
Bt2ck 853 362 1,215 12.7
Iv{cxicln- l,601 7,4ffi 6,001 61.0
Amcric:l

btrno

, Othcrs"

G<rdcr 'i otais 5,825 3,718 9,541
(61%) (re%) loo'tu

' Qhcrs rc{cr: to iow !a6a6aa nou-un&rrcprcscutcd nudclt-s tlut mccr thc critcne {or EAOp-

932 610 1562 i6.1
120 I19 739 : .7

{  lAl i \  Artr t t t . t l  l .1,1><tr  t  l , ) , ) . / )o ' l



J u r.r i o R Ass ESSM E N T Col,a pn R rs o N .- 1 9 9 O: 1- 9 9 7

The EAOP J,ni61.{55ass16st rcporc is'submitt€d to thc UC Officc of thc Presidcrrt annuelly. This
rcporr the A - F,coursc.parrcrn and GPA &ia at thc cad of tlc:firsc scmcscr ofthi.iuriior
year for EAOP I lth grdc panicipants- The report is then mzdc awilable to cach:UQ's Immcdiate

Outrc2ch Unit for rccruiuncat pu{poscs- The Assessment .l"ta, which app€ars bclow, @vers thc years

of 199G91, 1991-92,1992.93, 199194,199+95, 199196 and 199G97.

JUNIOR ASSESSMENT
Ycar

1990 - 91
L991 -92
1992-93
1993 -94
t994 -95
1995 -96
t996 -97

#Schools
36
36
38
43
56
56
39

#strtf #studcnts
6.8 947
6.8 1J6s
7.8 LO59
7.8 L476
10 3558
12 2243
I 46s7

Avcrage GPA
3-t4
L97
3.05
3.t2
3.00
3.@
3.02

Observat ions

Thcre arc 55 prnicipding high scloots in EAOP. Thc 39 schools in.t99697 represcnr full scrt'icc high
schools ooly yAerc dara is collccrcd and reponcd to the Office of the Presideot The reozining 16
high s&ools are serviccdvie d:ssroom prescntciom to the total school populrdon- Individud date is
no longer colected as of 199697, zgtqzre numbcrs are collected

SrruroR Sunvrv/  AssessueNr
Thc Scoior Surey suss2rizcs (A - D coursc pattern complcdon, UC digibilitf, and post*econdzry
corollmeot pla'. for program g'aArrrcs- The following da." reflccts thesc arcas"

UC ELIG IB ILITY
# Srudcats # of UC A-F E'lig o7" 116 F'IigYcar

1991
t992
1993
1994
Ln5
t996

1008
t?5t
1414
1655
3118
3013

7W
854
819
929

1424
1600

69.4%
683%
56J%
56.1%
46-ofF,
53.AVo

Observat ions

Over the 
"it 

yo, peno4 ih. rot"l numbcr of snrdeots has uipled- The number of UC eligible snrdents
bas doubled over thc samc time pcriod Thc percentage of UC digibficy has rcmeined sable during 

'

dnec framcs thar do not iavolve largc incrcascs in the toal number of scudcna bcing "dded to rhe
Progrem- Aftcr a suddcadip in UC digbiltry in 1995, the UC digibilicy increasd 7% for the dass of
1996- Ve hopc to continuc the increase for 1997-

UARS Annual Rernn 1997 210



Posr-SECONDARY ENnoLLMENT PtnNs

Differences iq fin,.ciel aid pacLegi.g, changes and eoforcement of UC and CSU (A-F) a.t.';rrlorr
requirements, aad limfts placed on acccss rc higher edrrcation duc to negative publiciri.from tle UC
Regenrs' decision aad Proposiion 209, increasc in the &opout rarc for IAUSD, ard lack of college
counselors at m.ny schoois are some challenges faced by EAOP suff.'W'hat is becoming more and
more evident is char rle top performing-UC competitive mrdcnB at m'ny EAOP schools are in the
undocumenred popuiarion- This troup is principally reflectcd in the dau under CSU & C,omrnuigy
Colleges.

Ycar
1991
1992
t993
1994
1995
r996

#Scud
1008
r75l
141/
ILf i

1555
3118
JU IJ

#UC

307
z./ >

382
663
470

1o
29.6
?8-8
24.4
?f .1
31.0
35.4

#CC
135
250
316
244
695
7?5

% #CSU
26.4 298
24.5 360
?2.4 304
23.O 448
27.3 tO29
t5-6 1066

#CA
o/o Privatc o/o

13.4 115 11.4
20.0 122 9.8
25.4 140 11J
r4.7 736 8.2
?2J 267 8.4
24.1 247 8.2

Observat ions
The college plan. of EAOP mrdenu remeined constsnt in all categories, excepr for UC in 1996. There
is 30% drop, 193 feser snrdcnts enrolled in UC schools.

ENRoI-LMENT PLANS WITHIN UC

Overall" since 1993 there has been a steady but slow cli'nb in the number of EAOP studcnrs enrolling
at UCIA.

1996
fPlan

o/o Enroll o/o

11.5 57 t7-1
.06 22 4.7

t3.4 54 11-5
32.9 r8l 38.9
12.8 46 9.8
.03 5 1.1

10.0 6t 13.0
10.0 42 8.9

Observat ions

UCLA consisrenriy reaps rhe high.tr gaiq rn the number of EAOP studenrs wbo indicare thar they

'r'i11 register at oLLr c"-ps. k is sig"ific'.r ro point out that with incrcasing selecriviry ar tle UCLA
c:ulrpus fl16 11 'n.i,6s of srudenu ad.nirrcd and cfioosing to anend a comperidve UC c]mpus conrinucs
t. irrcrca';c- h is a-lso note*'onhy thar rhc ucLA campus condnues ro capnrre the intcrc-,r of EAOP

1993
#Plan

Campus Enroil Yo
ucB 37 il.l
UCD 12 4.3
ucl 27 9.7
ucLA 126 45.2
ucR 2s e.0
UCSD 11 3.9
UCSB ]O 10.8
UCSC 11 ].9
Totel
Studenr 279

1994
#Plrn
Enroll o/o

s3 13.8
16 .M
45 11.8

r42 37.2
43 tt.2
46 l2.O
27 _O7
10 .03

382

1995
#Plan

Campus EnroU
UCB 76
UCD 44
uCI 8e
UCLA 218
UCR 85
UCSD 23
UCSB 65
UCSC 6]
Tot:I
Students 663

)11{  /z\ i l \  z \ r l r r r . t l  I : t . l^ , t I  I , ) ,1



snldenr despitc iacreased.Tosurc to Souhern California rqrrescntarion from UCD,UCSqUCB,
and for 1997 UCSD. It is also intrrescisg that dl other UC campuscs are on a downward trend cxcept
UCI-A- It can bc proposcd d'at our spcci:Iizcd scr:riccs and rccnritmeot within EAOP hes.dlorrcd our
cl-p6 not to drop as significasdy as orlcrs- As Proposition 2O9 k fully implemcarcd it is impoaant
rhat we E2int2i4 our familid approach to scrvicc aad rccnritmcnr

RECOMMEN DATIONS

1- Coadntrc to cncouragc rhc Program Assiscaats to maincain accuretc and timdy data for
Systcmwi& rcports.

L Crcotinrrc Eo moaitor pcrceotage of dmc spcot oo admissions, recruitmcat, ad yidd activitics to
non-EAOP schools.

3. Cootinu to edvisc snrdcats, pareats, and counselors of the compctitive n:rnr€ of thc UCLA
ca-p6 wMc snill promodog and caounging e UC educacion-

4. h4"i"-it cffccivc commnnicarionwfuhtfic Of6cc of thePresidcnr

5. C,onrinrc tar rnaingais cffectivc coomunication with Systems.

6. Devdop Ecchods to involvc parcors in the application proccss and mrkc sure thcy heve an
undcrsanding of thc UCIS ed-i.sioc and sclecdon proccss forth& childreo-

7- Usc tcath grrdc Profilc Form to track and collect socid scorrity nunbcrs for snrdcnts.

8- Id"odfy new tcnt! F:dcrs in Augu$ for thc upco.ni.g year.

9- C-ontinue to work cooperedvely with other UCIA programs and orler Precollege progruns ro
assist in providing serviccs to EAOP $udclrrs.

10. \gork oa carlicr tracking of EAOP srudcats at the Middle School servicc level to feed into &e
ftrgh School componeoc

11. Corrtinuc to provi& Pareot inform:riosd wodcshops det'dopcd this year for Middle School and
l1d grdc levels.

12 Dcvelop a^ mcche:xism to scrvicc EAOP snrdcos who indicatc C-ommunity Collcge as a s&ool of
choice to be incorponrcd into CCTP.

Submined bp Hrgo Crisales, Dcbra Pound.s, Bc Rose M. Pimcntel

? 1';UAR-S Attt tual Reyxtn l9lt7



Attachment B

CBOP PIPELINE
K.5 + 

6-8
+ g-12

Comm.
+ Col lege

Lower Dlv.

* Upper Div. * Grad AlumnL
Grad Appllcan?rof. School5

Diverse
Educatedl

Prof. Citizens

+
CBOP J c

F 
'  

TI \ /

Outreach
^

OP
Scholars Scholars CBOP Fellows CBOP Mentors

i nm. neaos . 1 tno. ptan . 1 . asst. scnoterwnnc,, ptan. J

(Addit icnal students for tutor ing mentor ing
.  and Am, Reads)

UNE)UEAOP

f oversee quallty i oversee quallty of lnd. Pln + Traln fellows to hetp
I of lnd. Pln, I Coord. w/sch counselors I acholars wflnd. Pln . UARS/EAOP

A
I
t

<--->FAO

i t t tsrulncoms/: | | r r . TretntnC Fn.r . S-L Cou6es
Incentives

Asst. w/lnd. Plan & Mentorlng

Mentor/Tutor/Sat Acsdemles

Prepare and provlde college planning and prep

cbpipe,vsd



Attachment C

Time-Line for lmplementation of CBOPInit ia l
1997

CcmnuniService w/Scholars

lD cf School Clusters

Recrui tment for  97-98

I nvitation/Acceptance
Recruitment for 98-99
Aool lcat lon/ lnvi tat ion

Saturdav Academies
Servr:e Learninq Course

l,lalch y/iPrcf Sch l/entors to contlnue indefinitel

lD of Scholars
Scholars work with Fellows
Saturday Academies Follow-thru activities lo be determined
Ccmmunitv Service w/Fel lows

Col lect ion of demographlc Academlc
Data on Scholars & Fellows

Development of  Comprehenslve
Evaluat ion l /u l t l -Year Plan

lmclementat ion of  Como Evaluat ion

P>ae 1
' -Y- '

Cboptl.xls



Attachment D

Proposed Requests
Individualized

I

Personal ized lnfo/Role Model (2)

Ccrnmun itv/School Coord

' .^^^t^-  A f , , , i^^xanr

l . iornat:cn Disseminat ion

lFc:urn anC On-Campus Act iv i t ies
I Su:rrner ResiCent ial  Proqram

i ,oi i:,: luCing instructors salary provided by Department of Education, GSEIS'
F.?q,-resied rescurces are marginal costs to UARS-EAOP operatlon.

ie:3c 0 p.x ls 4

Genei 'al  Ccordinat ion and Administrat ion

i , lentcr and Saturday Academies $140,000 $140,000
Servrce-Learninq Course Support  ( t )

Ir:diviCualized Plan Develooment & Tracki $25,000
Test Preoaration Traln qtA nl \n

PrccramSuooort for Schools $16,000
lvaluat icn (FY'97- '98 $10,000

$13,300
Perscnalized Activit ies
On-Camous Activit ies for Particlpants

anC Parents

Extension of  TAP (2)

$22,000

$465,700$255,000

$140,000

Revised: 10/10/97



Attachment V

The UCLA K-l6 Collaborative

Abstract

UCLA proposes to establish a K-16 collaborative centered in the Venice/Westchester

Cluster of the Los Angeles Unified School District. The Venice/Westchester Cluster comprises

some 25,000 students in l8 elementary schools, 5 middle schools and two high schools. The

Cluster, notable for its ethnic and socio-economic diversity, has strong leadership, a sound

academic foundation and is eager to raise academic performance for its students and increase

c.ollege-going rates, especially to highly-selective institutions like the University of California.

Using a "college begins in kindergarten" approach, UCLA proposes to develop, in

partnership with other institutions and organizations, a comprehensive model for high academic

achievement that can be replicated in other K- l6 partnerships. The model will include a variety

of strategies and activities such as: teacher preparation and development, professional

development for principals and counselors, curricular reform, intensive tutoring, student

mentoring, career-focused academic outreach, family outreach both by direct contact and media,

and outreach to community-based groups. UCLA has already made initial contacts to involve an

array of partners in thc proposed collaborative including: UC lrvine and UC Riverside, Cal State

Los Angeles and Loyola Marymount University; West Los Angeles College and Santa Monica

Collegc; the Achicvement Council, the Collegc Board and AVID; Dreamworks, Univision and

La Opinion; and thc lndustrial Area Foundation and the Southern Christian Leadership

Confcrcncc.

1'hc principal invcstigator wil l  bc Associatc Vicc Chancellor - Acadcmic Developnrcnt

I{ayrnund I'aredcs. Co-principal investigator will bc I'rofessor Jeannie Oakes of thc Graduatc



School of Education and lnformation Studies. The amount requested for the program support is

$300,000.

Proiect Description and Goals

In the fall, 1995, a series of discussions began at UCLA to consider what the institution

could do more effectively to address circumstances of educational disadvantage in K-12 and

community colleges. These discussions culminated in a retreat held from t* ,l-June 2, 1996,

involving some 70 participants, including UCLA faculty, administrators and students and

representatives from the K-12 and community college sectors, representatives from educational

organizations such as the Achievement Council and AVID, and representatives from the UC

Office of the President. Participants developed dozens of recommendations for raising academic

achievement throughout the academic pipeline and creating conditions of educational equity for

all students. Among the recommendations which received the strongest support, in terms of

perceived importance and viability, are the following:

I . Develop a strong information campaign on college preparation targeted at K- 12

students and their families:

2. Extend academic and student outreach efforts into middle and elementary schools;

3. Work closely with K-12 teachers, counselors and principals to improve the academic

performance of educational ly-disadvantaged students ;

4. Develop stronger student-focused academic activities such as "Saturday academies,"

summer academic bridge programs and tutoring efforts by trained UCLA students;

5. Establish stronger alliances with community colleges, building on successful models

such as I)ucnte and the Transfer Alliance Program;



6. I'hink globally but act locally; that is to say target collaborative efforts with K-12 and

community colleges, using limited resources in a focused manner to develop

exenrplary initiatives and activities that can be replicated; and

7. Coordinate all campus outreach activities and conduct periodic assessments of their

effectiveness.

These particular recommendations form the foundation of UCLA's proposed collaborative.

In response to recommendation 6 above, UCLA determined to work with a limited

number of schools, with the goal of maximizing available resources and developing model,

replicable programs. With assistance from the Achievement Council, a Los Angeles-based

organization that promotes excellence in low-achieving schools, UCLA identified the

Venice/Westchester Cluster within the Los Angeles Unified School District as the primary

partner in the proposed collaborative. Several key factors influenced this choice. First,

involvement with LAUSD seemed critical, particularly in light of the fact that the numbers of

students coming to UCLA and UC from LAUSD have been declining steadily in the last decade.

Secondly, the Venice/Westchester Cluster is among the most heterogeneous administrative units

in LAUSD. The ethnic composition of the Cluster's 25,000 students is approximately 44Yo

Latino, 33% African American, l7% White and 5oh Asian American. A large percentage of

studcnts in the Cluster are from immigrant families with limited English proficiency. Over 50%

of Cluster students are de{ined as low income. The Cluster area includes two housing projects,

Mar Vista Gardens and Oakrvood. J'here is significant gang activity in the area, some of which

has resultcd in a number of homicides over thc last several years. Even with such problems, thc

Cluster offers vast opportunities for academic success according to a variety of perforniancc data.

'l'hc Cluster has strong leadcrship and a sound academic infrastructure. Several maa,net schools



operate in the Cluster and the two high schools have extensive honors and advanced placement

programs; each has achieved academic excellence in certain areas. Westchester High School, for

example, is one of the leaders among southem California high schools in sending African

Americans to four-year colieges and universities. Unfortunately, such success is largely relative.

Both Venice and Westchester High Schools have high drop-out rates and generally low

participation by low-income students and students of color in honors and advanced placement

courses. Throughout the Cluster, academic achievement is distributed unequally among ethnic

groups and across income categories. The challenge is thus to create greater opportunities for the

educationally disadvantaged and to achieve educational equity in the Cluster. The ultimate goal

of the proposcd collaborative is to extend the successful programs and activities developed in the

VeniceAVestchester Cluster to other Clusters of LAUSD and beyond.

Proposed Partners in the Collaborative

In designing the proposed collaborative, UCLA has enlisted the support of various

educational organizations, insti tut ions, corporations and community organizations to accomplish

the project goals. The Achievement Council will provide school-by-school data and analysis on

key academic performance indicators; the Council will also participate in designing professional

development and family-outreach activities, areas in which it has a successful track record.

AVID (Advancement Via Individual Determination), a San Diego-based program committed to

raising student achie vement, will design the installation of its professional development and

tutoring programs in thc Clustcr 's middle and high schools; thc College tsoard wil l  work with

high school tcachcrs in thc Clustcr to dcvelop its " l ]ui lding Success" progranr. a rccently-

deve lopcd tcachcr-training eflbrt that lcads to nrorc efl'ective participation at the high school

levcl in i ts Acivanccd l) laccrncnt Prorranr.



Proposed institutional partners will help to address a variety of issues. UC Irvine and UC

fuverside will participate in teacher professional development (some of it by video

teleconferencing) and in developing summer bridge programs and other student-centered

academic activities. California State University faculty will be involved in designing the

collaborative and its agenda and in data analysis. Because Loyola Marymount University trains

teachers in the Venice/Westchester Cluster, LMU faculty and staff will participate in teacher-

focused activities. Both West Los Angeles College and Santa Monica College will be involved

in developing college-level courses for Cluster students and in extending and developing transfer

programs to UC and other four-year institutions. Although the UCOP request for proposals

emphasizes partnerships rvith the K-12 sector, UCLA has decided to develop a strong community

college component into its proposed collaborative. After all, the vast majority of students from

underrepresented groups and economically-disadvantaged backgrounds begin their college

educations in two-year schools. There is much untapped potential in community colleges for

addressing UC's continuing commitntent to maintain diversity. The two large and hcterogeneous

community colleges in the general vicinity of the Venicc/Westchester Clustcr rvill be kct'

components of the academic pipeline to UC that the proposed collaborative intends to develop.

Proposed media sponsors such as KCET, KMDVChannel 34, Univision (the parent

company of KMEX) and La Opinion (the largest Spanish-language newspaper in the United

States) would provide expertise on designing an effective family outreach media campaign.

(The new president of Univision, formcr Secrctary of Housing and Urban Dcvelopment llcnry

Cisncros has stronq UCLA contacts and has indicated his intcrcst in support ing thc proposcd

collaborativc as hls Maria Gutie rrcz, thc station nranaqcr of KMIJX.) Drczunworks, a nraior ncw



movie studio to be headquMered in the Venice/Westchester Cluster area, will also provide

expertise on media as well as the use of technology in Cluster schools.

The proposed collaborative will also f'eature joint activities with community groups of

high visibility and effectiveness in the Venice/Westchester area such as the Westside branch of

the Industrial Areas Foundation, a nationally-recognized organization committed to community

development and empowerrnent; the Southern Christian Leadership Conference; and the Venice

Family Clinic. These organizations will assist in designing family-outreach activities and in

disseminating information.

Methodology

Soon after receiving notification of funding, the two principal investigators will begin

planning for a one-day retreat to be atlended by representatives of all the partnership

organizations . As currently envisioned, the retreat will begin with a data revjew session in

which the 50 or so participants will examine the indicators of academic success for all Cluster

schools in the general context of achieving educational equity for all students. A session will

focus on successful models of K-16 collaboratives, ideally with a presentation by Kati Haycock

of the Education Trust, a Washington, D.C. based organization which has become a national

leader in establishing partnerships. The afternoon will feature small working groups charged

with developing plans for general sets of activities such as: a family-directed informational

campaign; career-focused student activities; professional development for teachers, principals

and counselors; an intensive literacy and reading program involving parents, teachers,

community organizations and school, neighborhood and UCLA librarics; establishing a UCLA

academy; and tutoring effoas. All of thc planned activities within the proposed collaborativc

wil l  bui ld on cstablishcd UCLA effb(s in K-12 and with communitv col leccs. ' l -hc nrooosed



UCLA Academy, for example, will be designed in such a way as to take full advantage of the

experience and successes of established bridge programs such as the summer academic

excellence program that UCLA conducts for various regional offices of the state migrant

education program. In regard to tutoring efforts, UCLA will build on those already successfully

in place. UCLA students will be enlisted to participate in tutoring efforts within the proposed

collaborative in a structured, sustained manner that is likely to yield the best results.

A special feature of the organizing phase of the proposed collaborative will be the

establishment of a research team led by Professor Kris Gutierrez of the Graduate School of

Fducation and Information Studies. A strong, focused research component is vital to the

proposed collaborative in that various phenomena that affect academic performance such as

transiency cannot be adequately addressed until they are more fully understood. The research

team will include not only the typical complement of faculty and graduate students but Cluster

teachers as well. Adding teachers to the research effort will lead to a deeper understanding

arnong the teachers about the social, cultural and economic conditions in which thev teach and

sharpen thcir ability to adjust to changing educational conditions.

As indicated above, as many as nine working groups will be established for the proposed

collaborativc. A structure and preliminary agenda for each will bc established at the initial

retreat. Furthe r planning over the Summe r, 1997 will lead to idcntifying participants for cach

rvorking group (including UCLA faculty membcrs), scheduling of meetings and establishing

tinre l ines for the complction of tasks. l ' raining fbr the establishmcnt of AVID in Clustcr schools

"r ' i l l  
begin. Anothcr major task to bc complcted ovcr the sunrrner wil l  bc ths establishmcnt of a

collaborative stccring committee which wil l  overscc thc orqaniz:rt ion and dcyclopmcnt of t6c

collaborativc attcl the development of an cxtramural {unding plan. 1-hc steering comnrittce *, i l l



include not only participants in the collaborative but educators (such as the heads of other

LAUSD Clusters) and community leaders outside of it.

The work groups will meet regularly throughout the 1997-98 academic year to design and

get underway the various components of the collaborative. All members of the work groups will

meet jointly each quarter to share information and coordinate planning. Finally, the proposed

UCLA collaborative will establish a newsletter to be circulated uunons other Clusters in the Los

Angeles Unified School District, other school districts and educational agencies, appropriate

offices at other colleges and universities (including at all UC campuses) and the UC Office of the

President.

Timeline

Planning for the proposed retreat will formally begin upon notification of funding. The

retreat will occur six weeks later, probably in early July. Workgroups will be expected to submit

a draft of proposed activities for implementation by January l, 1998. Final collaborative design,

including extramural funding strategy, will be ready for implementation by all partners by June

l, 1998. With anticipated funding, implementation of collaborative activities will be fully

underway by July l ,  1998.

Expected Outcomes

The proposed ycar-long planning process will lead to the deveiopment of a

comprehensive plan for fully implementing the collaborative with clearly-defined roles for all

participating organizations and individuals. Thc actual implcmentation plan will be based on a

sustained discussion, in the various working groups and within the steering committec, regarding

the effcctivcncss ol'established practices (of, for examplc, teacher professional dcvelopment) and



the need for fresh approaches to address the general issue of raising academic achievement. But

the primary outcome of the proposed planning process will be the establishment of a broad, well-

integrated collaborative designed to engage the issue of academic performance comprehensively

with a focus on applying resources at critical points in the academic pipeline when academic

achievement begins to decline noticeably. For example, it is likely that the implementation plan

will contain a heavy emphasis on reading in the K-3 grades with an array of professional

development activities for teachers, tutoring by UCLA undergraduates, activities for parents that

emphasize reading in the home, and a program of library (school, community and UCLA-based)

activities. The expected result will be a plan that targets resources at critical moments in the K-

l2 experience to remove the most significant obstacles to academic achievement among the

educational ly disadvantaged.

As the proposed collaborative talies shape, efforts will be made to help other Clusters in

LAUSD establish similar collaboratives and activities. The anticipated outcome will be that the

work of the proposed UCLA collaborative will exert a positive influence on academic

achievement r,r'ell bcyond the boundaries of the Venice/Westchester Cluster.

Evaluation and Dissemination

Working with the UCLA Center for the Study of Evaluation, the Collaborative steering

committee will devclop an evaluation process and instrument for the proposed project. In

addition, drafts of the implcmcntation plan (along with the evaluation component) wili be

distributed to appropriatc UCLA faculty and administrators and to administrators within thc UC

Olllcc of the l)rcsidcnt for rcvieu'.

Disserninatine inibrmation about thc u'ork o{-thc col laborativc wil l  occur in scveral ways.

In addit ion to thc ncnslcttcr and distr ibution proccss dcscribcd abovc, part icipants in thc



collaborative will give presentations about their work in various local, state and national

meetings conducted by such organizations as the Achievement Council, the College Board and

the Education Trust.

Key Personnel

The principal investigator for the proposed project is Associate Vice Chancellor-

Academic Development Raymund Paredes. Professor Paredes has wide experience in working

with the K-12 and community college sectors, both in his administrative role and his professional

disciplinary activities. He served as a consultant on English usage for American College Testing

and is a member of the advisory board to the California Reading and Literarure Project. He is a

member of the Hispanic Education Advisory Committee to State Superintendent of Public

Instruction Delaine Eastin. He currently serves on the California Commission for the

Establishment of Academic Content and Performance Standards

Professor Jeannie Oakes is Assistant Dean and Director of Teaching Programs in the

Graduate School of Education and Information Studies at UCLA. She is a nationally recognized

expert on elementary and secondary schooling policies and practices, especially the effects of

ability grouping and teaching. Professor Oakes will serve on the proposed project as

Chancel lor's Offi ce-principal investigator.

Vitas are attachcd.
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